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Welcome back! Our first issue was a huge 
success, thanks to the many of you who read 
and shared. Feedback has been extremely 
positive, and we’ve heard all about how useful 
the ideas and advice have been. Teachers 
are - yet again - proving their dedication to the 
profession.

MR J. BEE
HENRY PENFOLD
ADAM NEWMAN
SOPHIE MERRILL

GRAHAM ANDRE
DOMINIC TRAYNOR

THIS ISSUE' S CONTRIBUTORS
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JOSH LURY

ROSIE GREAVES
MR PARKINSON

BRYN GOODMAN
WHATONOMY

PRIMED, a new magazine written 
by educators, for educators. 

primed v.

to make ready; 
prepare

So, here’s your second helping of inspiration. There are some practical ideas 
and things to get you thinking, whether you choose to read the whole thing 
or dip in to what interests you. I know I want to go and teach philosophy 
whilst singing in a Viking theme park! Read, enjoy, share, join the discussion on 
Twitter (@primedmagazine) or Facebook (search ‘Primed’) and perhaps even 
contribute to a future issue. All of this will help us on our quest for quality CPD. 

Sam Daunt
Editor

http://twitter.com/primedmagazine
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Singing in the spotlight
THE POWER OF SONG

“Cucumber my Lord, cucumber, oh Lord 
cucumber,” being sung by a little boy with a 
rye snigger in the assembly hall, whilst the 
other children drone out the words with as 
much musical finesse as a pregnant cow. The 
little chap, who found more joy rolling his 
socks down and imagining he was scoring 
a goal for Spurs in the FA cup final, found 
more entertainment flicking a rogue lunchtime 
pea near his feet than looking up at the 
tatty old OHP awkwardly projected onto 
the wall in front of him. It was 1991 and I was 
disengaged and waiting for playtime. Fast 
forward 24 years and here I am, singing with 
340 junior school children, waving my arms 
and trying to get children singing along with 
me. So what’s changed? 

Like most children, I sung. I just chose to do it 
in the shower or to Michael Jackson in my 
bedroom rather than hear the sound of my 
own voice, out of tune and plodding along 
to one of the many ‘Come and Praise Him’ 
hymns of the day. In fact, music became a 
real passion and, after my university years, 
I went on to form a mildly successful indie 
band. This passion was never fostered 
at school, so it happened in spite of my 
education. 

As a teacher, I was always keen to 
ensure that children didn’t have the same 
experience as I did at school when it came 
to singing and, nowadays, there really are 
no excuses! With Smartboards instead of 
OHP’s, websites like Sing Up and times table 
songs, Horrible History songs and some 
fantastically relevant and modern pop, rock 
and Indie songs, resources have never been 
so good! 

The research also backs up singing 
in schools. Singing together creates a 
sense of school cohesion, helps children 
remember facts, improves social and 
emotional development as well as improve 
concentration, confidence, engagement and 
self-esteem. I can categorically say that 
singing never did that for me at school, but 
what an opportunity we have now.
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When music, drama and art is becoming 
increasingly sidelined, opportunities to spend 
time singing are bound to diminish. When I 
discussed this with a member of staff, we 
decided to take matters into our own hands 
and write songs specifically for maths and 
literacy lessons, in the hope to get more 
children and teachers singing in their own 
classrooms. We were also acutely aware 
that so many songs for maths and literacy 
were targeted at younger children. We 
then found that those which were suitable, 
often came across as ‘resources’ first and the 
quality of music always seemed to suffer 
because of this. We’ve now written nearly 
60 songs for maths, literacy and science and 
we’re already hearing of teachers around 
the country using them in their lessons and 
children singing them at home. 

With a wealth of resources and research 
on our side, we no longer have to be the 
lone talented piano player or guitarist at the 
front doing it all ourselves and we no longer 
have to sideline singing to a time slot once a 
week. So, talk to your children, find out what 
they like and get singing!

If you’re thinking of re-vamping your singing 
in school, here are some tips.

- Get the children to recommend pop 
songs and choose one with a suitable 
message.

- Have older singing leaders learn 
a batch of silly or fun songs to sing 
on the playground once a week in a 
designated area.

- Have small groups performing in front 
of the whole school or get them to 
teach the rest of school something new.

- Start a new topic with a song at the 
start or end of each lesson or as a 
break during the lesson.

- Use actions to go with the words and 
get the kids stood up sometimes too. 

- Use songs that the staff enjoy as well 
as the children.

- Spend some of your budget on high 
quality resources such as Sing Up, Song 
Sheets or some of the great apps 
available on the App Store.  

  Use instrumental versions of songs or 
Apple loops and get them to create 
their own songs.

Mr Dix is a primary school teacher in 
Nottingham and has recently released The 
Literacy Jukebox app on the App Store. 
www.mracdpresent.com
@mracdpresent
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TECHNOLOGY +  MATHS  

USEFUL TOOLS TO AID YOUR TEACHING

Living in a 21st century society means there 
are lots of website and apps available to 
aid teaching and learning when it comes 
to maths. I feel that apps and websites are 
effective when not only a teacher can use 
them, but more so a pupil can use it to help 
them expand their knowledge.

One of the best websites I have come 
across in my teaching career is StudyZone. 
This website has a variety of challenges 
which cover the wide range of topics in 
the maths curriculum. This website can be 
used as a class but also by individual pupils. 
The website enables you to practise all 
of your times tables, learn number bonds 
and answer mental maths questions. All of 
these areas are important in underpinning a 
child’s basic knowledge of maths. Without 
this knowledge, a child cannot answer more 
complicated questions. 

A useful maths app for the ipads, which is 
free, is called Number Lines, and it does 
exactly as you would expect. You can jump 
forwards, backwards, have a test, practise 
sequencing and also use it as a teaching 
tool. It enables children to help them 
understand that adding the number gets 
bigger and subtraction the number gets 
smaller.

Rounding Whole Numbers is also another 
great app for the iPads. You can select 
whether children round to the nearest 10 
or 100. You can add pressure to the game 
by adding a timer, and you can choose the 
number of questions that the child answers. 
It can be used as a quick fire activity as part 
of the warm up, or for the plenary at the 
end of the lesson.

An app that I have come across recently 
is Oh No Fractions (similar to a teacher’s 
reaction when teaching fractions). This app 
is a visual way for children to see how to 
work with fractions for a range of purposes: 
comparing, adding, subtracting, multiplying 
and dividing. When teaching fractions, 
children often need a visual stimulus to help 
them see what the fractions look like.

This is just an overview of a few fantastic 
apps and websites that can be used to help 
children’s learning of maths and to make it 
fun.

Henry Penfold
@penfoldno1
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national curricu-world
TEACHING THROUGH THEME PARKS
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From a young age, I’ve always been 
a fan of theme parks, particularly the 
Disney parks. Epcot, in Walt Disney 
World, Florida, has always been my 
favourite. Without penning a TripAdvisor 
review, Epcot is a theme park split 50/50; 
half larger-than-life pavilions themed 
on science and innovation, and half a 
celebration of some of the world’s nations 
in themed-pavilions. Definitely one to 
Google!

What is ace about theme parks is that 
they inspire cross-curricularity. Take any 
of the major parks of the world and, 
beyond the rides of varying degrees of 
nauseation, there’s interactivity, exhibits, 
cuisine and retail, even scenery and 
landscapes. It’s like somebody drew a 
great big topic web... in brightly-coloured 
concrete.

I’ve blogged previously about a project I 
did with a Year 6 class, when we created 
a Roman and Viking theme park. What 
I wanted to do here was expand on the 
range of applications and possibilities, to 
hopefully inspire with this Mantle of the 
Expert approach.

Start with the obvious: the roller coasters. Even 
before you factor in 6 loops and a drop, you 
need a theme. Why couldn’t a rollercoaster tell 
a story, much like the idea of story line graphs, 
plotting action and suspense? What would the 
story of Jason and the Golden Fleece look like 
if it was a rollercoaster track? Better still, what 
story could you write and tell as a rollercoaster 
ride? Spinning out of those roller coasters are 
all sorts of other cross-curricular links: height/
angles of the drop, velocity, structure, even 
down to the running costs.

Once your park has rollercoasters, those 
guests are going to need somewhere to refill 
their stomachs! Of course, fast food has its 
place, but what your guests really want is the 
authentic experience. Time to launch a whole 
new Ancient Roman cafe complete with the 
finest cuisines of the time. Those recipes are 
going to need revising to ratio and scale for 
your huge guest numbers, so it’s time to jump 
on the online supermarkets or make the walk 
to a local supermarket to price it up. And, 
of course, it’ll need making to check that it 
tastes delicious; it can be described and 
photographed for those menus you’re going 
to write, and needs a recipe for your staff to 
follow once you’ve trained them. 



What about those additional, all-important 
revenue streams? The merchandise wing 
of your enterprise. Sure, you can sell t-shirts 
with logos of each ride (cue some work 
on logos and computer design), but let’s 
think outside the box a bit: how about 
replicas from the Stone Age? Or scale 
models of Apollo 11? Time to raid the D & T 
cupboard!

When everything has been imagined, 
the park needs to be put together with 
a choice of media; it could be a huge 
3D box model, a Minecraft virtual world, 
a technically accurate map drawn to 
scale, a Lego village, a virtual version on 
Rollercoaster Tycoon, or a virtual kiosk-style 
presentation to navigate. It’s also worth 
noting the importance of the ambient music 
used in theme parks to set the mood; what 
will it sound like in the park? 

Of course, at every stage, you need your 
data-handling: what do those guests 
want? Get surveying and be prepared 
to feed it back to ‘the directors’; they’ve 
been in contact throughout by e-mails and 
letters and those decisions need justifying. 
Can it even operate at a profit and what 
does the profit look like? That board of 
directors are going to need a pitch; are 
the Governors/Middays/local councilors 
available for a mini Dragon’s Den? Maybe 
it’s not a ‘topic’ but a focus text, and there’s 
an author willing to come in and listen to a 
pitch... Harry Potter World exists, of course.

Aside from the content and coverage, 
building a theme park is filled with key 
skills. Problem solving, how exactly it will fit 
together and the reasoning... where’s the 
most effective place to put your shops? 
Then there’s the wealth of speaking, 
listening, teamwork, enterprise and sheer 
creativity and imagination that the whole 
project will develop.

After it’s all been approved and visualised, 
it needs launching; how are you going to 
let the world know that National Curricu-
World is open for business? Posters? A 
website? Radio adverts? TV adverts? 

When you look at the breadth of study for 
some of those big topics, every single one 
could have a theme park. Yet, of course, it 
didn’t have to be a theme park - it could’ve 
been a hotel, a museum, a new retail 
development zone, a city. What is truly 
powerful is the purpose; the engagement it 
creates of saying ‘let’s make this’, the same 
buzz Mantle of the Expert creates because 
they’re not just lessons any more. Indeed, 
Disney have their own Imagineering 
department responsible for these things - 
what a great job to take on for a term.

Adam Newman
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using paintings as a starting point
A CROSS-CURRICULAR APPROACH

Art is amazing. It holds so many possibilities 
for uses with children. It is so much more than 
getting the paint out on a Friday afternoon 
as a treat. It is a pedagogy. It can be used 
to drive forward learning for all children.  
It’s just knowing how and unlocking the 
opportunities that art can present and how 
this can link with other subjects. 

An arts education offers our children so 
much. It can teach them to observe, to 
analyse, to question, to evaluate, to be 
resilient, to problem solve and so much more. 
Using paintings as part of your everyday 
teaching can do this too. It’s teaching the 
skills we want to develop in the children we 
work with, but presenting it in a different 
way. 

So how can I do this? Well, here are a few 
suggestions. 
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101. cut it up

Choose a painting and cut it up; go for 
something that has things going on in the 
background. (Ford Madox Brown’s ‘Work’ 
- below - is a brilliant example.) Give each 
child a section of the painting and go! The 
possibilities here are endless. 

What can they see? What questions do 
they have? What do they think it’s a picture 
of and why? What information does it tell 
them? Draw the rest of the image etc. 

This is a great starting point for a theme as 
it presents the children with questions rather 
than answers. It sets the tone for discovery. 
You might reveal different parts of the image 
over time and build it up like a jigsaw. This 
works well if you give groups different 
paintings all linked to a similar theme.
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102. use it to 
learn about 

the past

So many pieces of work tell us about life in 
the past. Greek pottery 

1 tells us about the 
Olympics and myths that were told. Paintings 
by Paul Nash 

2 tell us about the horrors of 
World War One. Drawings by Henry 
Moore3 tell us about life in London during the 
Blitz. Paintings by Hans Holbein4 show us the 
faces of prominent Tudor figures. Drawings 
and paintings by Ford Madox Brown5 give 
us an insight into life during Victorian times. 
Arts and crafts by artists such as Charles 
Rennie Mackintosh6 and William Morris7 
give us a taste of fashions of the time in the 
home.  

Take the work of war artists for example; we 
use war poetry in our English lessons, why 
not war art? It is a response to a historical 
event. It shows us what happened, a 
different point of view. Something that surely 
is worth examining in class. 

1

2

3

4

5

6

7
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83. TURN UP the  
 volume

Paintings offer a wealth of opportunities 
for drama and music. Ask the children to 
imagine a big volume button at the bottom 
of the painting. Turn up the volume, loud!  
What can they hear? This can be used to 
create soundscapes. The children can play 
the landscape. The teacher holds a marker 
at one side of the picture. As the marker 
moves slowly across the painting, the children 
can create the sounds of the landscape 
using a range of instruments (this might take 
time to perfect). An image of a factory from 
the industrial revolution would lend itself 
perfectly to junk percussion. 

The soundscape can be used to support 
the development of creating atmosphere, 
first through drama and then later through 
writing, supporting work on developing 
vocabulary. It would also develop historical 
understanding as the children would need to 
think about sounds from different settings in 
the past.

84. read all 
about it!

This might sound strange. Read a picture? 
But yes! What does it tell you? What is in 
that picture and what can you infer from 
it? Also, what themes are in the painting?  
How do you know? Paintings are great for 
inference. They are a way of developing 
key skills with children without giving them 
a load of text. I have developed a range of 
activities around this in my school and they 
are used in guided reading sessions. These 
activities build on each other over time. 

One of my favourites is asking the children 
to give the painting a title. For this it is 
important that the children are not told the 
title beforehand.  It is a great way of seeing 
how well the children have read the painting 
and how well they have understood what 
the artist was trying to say. 

Heijenbrock, 1890



85. developing writing

Take this painting by Pablo Picasso. It is called 
‘The Tragedy’ and was painted during his 
blue period in 1903. This painting holds so 
many opportunities for exploring character 
development and story writing. It raises 
questions as all good art does. Who are the 
people in the painting? What has happened 
to them? What does their future hold? All 
questions that the children can answer using 
drama and creative writing.. 

Delving deeper into inference work and 
role on the wall can lead nicely into some 
diary writing. Children can thought track 
the people. They can write conversations 
between the three people. This could be 
used to write play scripts which can become 
animations using cut outs from the painting. 

‘A Break in the Storm, Glen Lyon, Perthshire’ 
by David Farquharson holds different 
opportunities. 

Syntactical gymnastics - A Pie Corbett 
exercise. A simple and very effective exercise. 
This can add an amazing dimension to 
descriptive writing. Describe it. Give it a 
command (boss it about.) Make it speak (what 
would it say?) Ask it a question (what do you 
want to know?) 

Create a story around the setting. 
This can follow on from any outcomes from the 
soundscapes or syntactical gymnastics. What 
stories does the landscape have to tell? What 
great battle once took place here, where 
clan against clan fought brutally and bravely? 
What about the lonely shepherd who tends 
dutifully to his sheep come rain or come shine? 
The man who battles the bleakest of winters, 
alone. But why is he alone? 

13



Writing for a purpose - The geography of 
the landscape and the shepherd’s story.
The river is known to have a good stock of 
wild Scottish salmon; the area is also rich in 
Scottish history. A company wants to buy the 
shepherd’s farm and turn the surrounding 
barns into holiday lets for anglers, 
mountaineers and rock climbers. It also wants 
to develop an area for glamping and food 
festivals. The farm has been in the man’s 
family for over a century. What does he 
do? This could offer great opportunities for 
discussion. This can be extended to look at 
planning, sustainability and the ethics behind 
forcing people off the land. Think about that 
farm in the middle of the M62! This could 
also be used as a great example and talking 
point. The possibilities with this for leaflet 
writing, campaign manifestos etc are endless. 

66. Let’s get messy!

Finally, paintings can be used to allow the 
children to explore colour mixing and mark 
making. They can be an opportunity for the 
children to explore how other artists have 
created different patterns and textures. The 
way that they have created a sense of light. 
The way that they have created movement 
or drama. Artists draw upon the work of 
others to influence them, whether it’s to steer 
them in new directions or take techniques 
and replicate them. Asking children to 
reproduce their own version in a given

material teaches them very little. However, 
you could give them a painting and ask them 
to create a section of it in a different medium 
such as collage, mixed media or textiles. 
This teaches different skills and presents 
problems that the children would need to 
solve. 

There is a wealth of drawings and 
paintings available to us that we can 
use in our teaching. Pinterest is a great 
way to start building up banks of images 
linked to particular themes. Paintings offer 
opportunities for us to equip the children we 
teach with the vast array of tools and skills 
that they need. So come on - get visual!

Sophie Merrill
Arts specialist and curriculum leader
@MissSMerrill
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roman numerals
MAKING OLD NEW

With the new curriculum came the teaching of Roman Numerals, a great way of introducing 
algebra and the concept of substituting numbers for symbols. With younger children, I have 
used ‘Superheroes’ and other characters from popular culture as a substitute for numbers - 
children have to work out what each number each superhero represents.

When moving on to Roman Numerals, there is a brilliant ‘Indiana Jones’ scene where Indy finds 
Roman Numerals in a library. This could be used to introduce the lesson, then pupils could take 
the role of Indiana Jones and find Roman Numerals hidden around the classroom or school. 
The numerals, when matched to the number, then make a picture.

15
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It is also very useful that many films, games and sports use ‘Roman Numerals’ in their titles. 
These can be used for teaching; firstly, looking at them and working out what number they 
represent:

The next steps would be to then to add, subtract or multiply film titles. Here is an example using 
the ‘Star Wars’ films.

http://www.mathematicshed.com/roman-numeral-shed.html
http://www.mathematicshed.com/roman-numeral-shed.html


There are plenty of ideas and resources in the ‘Maths Roman Numeral Shed’, including  a 
couple of excellent videos about the ‘Dawn of Numbers’ and ‘Roman Numerals’.

If you have found some unique and interesting ways of teaching Roman Numerals and 
Algebra, please let me know grahamandre07@gmail.com.

And while you are thinking about your next lesson, have a go at this:
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a tale unfolds
USING FILM TO DEVELOP LITERACY

There is increasing pressure on us teachers 
to bring technology into our teaching. But 
with all the other stresses of the job, trying 
to fulfill the National Curriculum and design 
ways for the kids to use their digital skills 
in a meaningful way can be tough. Also, 
using technology as part of a lesson can 
be daunting for many of us who, although 
accustomed to using it ourselves, don’t feel 
comfortable with teaching with tech in the 
classroom.

This is why A Tale Unfolds, a KS2 English 
& ICT company, first started 18 months 
ago. Whilst working as a primary teacher, 
Dominic Traynor became frustrated with 
KS2 English resources for 7-11 year olds. Too 
rigid, too prescriptive, too traditional for his 
digital generation pupils.

After using video a lot in his lessons for a 
number of years, Dominic knew that video 
was by far and away the most engaging 
medium for his pupils. He decided to create 
something truly engaging which matched 
the expectations of the National Curriculum 
for English as well as the habits of his pupils. 
Also, he wanted to create something which 
would allow teachers the breathing space to 
concentrate on progress rather than endless 
planning and preparation. Don’t we all find 
that the least enjoyable parts of the job are 
often outside of teaching hours? Dominic set 
out to bring the joy back into teaching.

‘To my mind, our skill as teachers is teaching. 
The hours of paperwork, planning and 
preparation that goes into a well-designed 
series of lessons can be so draining that, 
before we even step in the classroom, we 
are already worn out! I wanted to created 
something flexible enough for teachers to 
make their own. Not only that, but I decided 
it was important to create all the supporting 
resources like IWB files, writing frames and 
word banks so that teachers could get on 
with doing what they do best: teaching.’
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Over the course of a term, KS2 pupils use 
their English & ICT lessons to create an 
adventure film all of their own. Covering six 
different genres of writing and accompanied 
by a differentiated reading book written 
specifically for the project, the children 
become the writers, actors, directors and 
video editors, before showing their film 
at their very own film premiere. The only 
tech requirement is that you have a video 
recording device (iPad, flipcam, video 
camera) and access to a simple video editor 
like iMovie or Windows Movie Maker 
which should be available in every school. 
Optional extras include a green screen 
app, but otherwise the project is a gentle 
introduction to the wonderful world of video 
technology!

A Tale Unfolds piloted their first resource last 
academic year and had over 1000 schools 
using it. The feedback was overwhelming. 
KS2 teachers reported that, using the 
program, literacy progress was at least twice 
the average rate. 

‘We made sure that video was used enough 
to engage pupils as well as provide the 
motivation for them to work even harder 
in their offline work, the traditional skills 
of reading and writing. Video, when used 
correctly, motivates them to read and write 
like nothing you’ve ever seen before!’

Their new resource, El Dorado, which took 
over six months for make, is a huge step up 
in quality compared to their pilot resource, 
thanks to the help of an experienced primary 
teaching and creative team which included 
professional actors, a graphic designer, 
video editor and illustrator.

19

https://ataleunfolds.co.uk/product/el-dorado-the-lost-city-of-gold-writing-reading/
https://ataleunfolds.wistia.com/medias/2zvdlilckf


It is a term-long project which combines 
reading & writing over the course of 10/11 
weeks. The book has two different versions, 
for lower and upper KS2, which can even be 
used simultaneously in the same classroom. 
Not only that, but both the reading book 
and the writing element of the resource is 
integrated with Alan Peat sentences to make 
it the most complete English & ICT resource 
around.

‘We were so pleased with how well the 
last project went. It was overwhelming to 
see how much pupil progress it delivered 
in so many classrooms. Also, the hundreds 
of emails we received from teachers about 
how we’d helped them get their lives back 
told us we were doing something really 
worthwhile. This is nothing compared to our 
new project though. Teachers who have 
used our resources before are already 
getting in touch saying they can’t believe the 
improvements so, with a bit of luck, they’ll 
help us to spread the word to other KS2 
teachers.’

Whenever you’re ready to use simple video 
technology in your classroom, click here 
for more information on the new resource, 
El Dorado. As a special offer to all of our 
readers, after you’ve ordered your resource, 
email dom@ataleunfolds.co.uk quoting the 
code ‘primed’ to get a free upgrade of 33 
hours of history, geography & art lessons.

Happy filming and enjoy your premiere!
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The trailer starts cutting to different houses 
in the city. The pet owners all bid farewell to 
their pets as they set off to start their days, 
and that’s where the action starts. We get 
a glimpse of the secret life of pets in many 
different home environments. Hilarious, fun, 
witty and surely the next big blockbuster. 
Beat the trend and try out the ideas now! 

Some of the ways I have used it include:

 Having outlines of animals featured 
in the trailer and describing the animal on 
the inside (its true self) and contrasting it 
with words on the outside of the animal for 
how it portrays itself. This led to some great 
description work using conjunctions. 

“Although Leonard appeared pristine, 
cultured, civilised and an animal of 
refined taste, once his owner was away 
he enjoyed nothing better than moshing, 
head banging and causing a riot in a 
room.”

 

8  WAYS TO USE TECHNOLOGY IN THE CLASSROOM
NO DEVICE NECESSARY FOR CHILDREN

Using technology in the classroom can be 
a powerful driver to enhance effective 
teaching and learning, but technology 
cannot replace or stand in for ineffective 
teaching. Having a video or picture on 
display on a whiteboard is all very well 
and good, but does it really mean improved 
learning potential?

This article is aimed at Key Stage Two 
teachers looking for new ideas to integrate 
technology into the classroom to support 
teaching and learning.

Disney/Pixar, Dreamworks and other 
animation studios have produced some well 
thought out gems and are a great place to 
start the planning process. Universal bring 
us ‘The Secret Life of Pets’ trailer, which has 
many possibilities for use in the classroom. 
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 Typing up a transcript of the trailer 
and allowing the children to read it can be 
a great lead in to speech punctuation and 
characterisation work. Adding in the inverted 
commas for speech and letting children make 
inferences about how it might have been 
said or what the animal might be doing can 
lead to some imaginative writing – 

“Be a good boy, Leonard,” crooned the 
dog owner as he left his high-fashion 
Manhattan flat to go for luncheon. 

This approach is great for extending the 
direct speech with adverbials. Similarly, 
having the transcript and the video together 
can work for children who require a visual 
prompts (turning the sound off can focus the 
senses on what is happening).

 An obvious idea could be to plot some 
of the more interesting characters’ days as a 
diary entry (the cat is a good starting point). 
Pause the video each time the cat appears 
and summarise what is happening on a 
different post-it note. This naturally sections 
off the ideas for paragraph writing. Make 
inferences as to the time or introduce the 
concept of ‘flash forwards’, and have the 
children write in role as the cat who got the 
cream (cake).

 

 The previous idea led nicely into 
a discussion about sentence types and 
allowed children to investigate the most 
effective structure of a sentence, including 
subordinate and main clause positions. 

 The trailer links with PHSE, Citizenship 
and even has themes of mental health. 
You might ask questions such as: Why may 
animals (and/or people) suppress their real 
personalities? Are animals (and/or people) 
different in different situations? Why? What 
image do the children try to project to 
others? Right from wrong?
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 Take the previous idea a little further 
and make inferences about the cat’s thoughts 
and feelings. Annotate a picture of the cat to 
show the effect a feeling has on it (nervous = 
‘My matted hair stood to attention; I knew I 
was in deep trouble.’).

 How about screen grabbing each of 
the homes the main characters live in and 
making inferences about the type of owner/
character who might live there? Reasoning 
and justification are required.

 ‘Pet for sale’ or ‘Owner for sale’. Write 
a persuasive advertisement in role as a 
character trying to sell their owner because 
they find it difficult to be themselves around 
them. Likewise, write from the perspective of 
the owner trying to sell the animal off.

The possibilities of using video media in 
the classroom are limitless. When taught 
effectively and tightly linked to focused 
objectives, technology can be a powerful 
teaching and learning tool.

Mr. J Bee
@mrbeeict

http://twitter.com/mrbeeict


the man on the moon
THE JOHN LEWIS ADVERT SETS US OFF AGAIN

It’s that time of year again. The John Lewis 
Christmas advert has hit our screens and 
the sound of teachers being inspired fills 
staffrooms across the land. Possibly a slight 
exaggeration, but there is no denying it: 
these adverts annually provide us with a 
great stimulus for learning. Here are some 
ideas for their latest, ‘The Man on the 
Moon’. Click the image above to watch the 
advert.

visual literacy

 
• Who is the man? How did he get there?
  Why is he there?

Explore these 3 key questions through character 
descriptions (what kind of person would want 
to live there?); missing person posters (perhaps 
a lost relative); job adverts (for whatever his 
role is – you decide!)

• How do you think the man feels about living 
on the moon? How do you know? 

• Write a diary entry from the man’s perspective 
– what is his daily life like? 

• Write a letter to the man – what would it 
say? Attach the letters to, or put them inside, 
balloons, and launch them. Stage a response 
from the man. [Note: I have released balloons 
with stories inside in the past and they have 
reached Germany! However - learn from our 
very stressful experience with 90 balloons and 
several helium tanks - they will only float with 
a piece of A5-sized paper inside.]

• Get hold of a telescope and do some moon/
star gazing. Tell stories about the people you 
can see up there.
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https://www.youtube.com/watch%3Fv%3Dwuz2ILq4UeA


• Interview the man – use a secure online chat 
room (such as www.chatstep.com). Have another 
member of staff briefed and in another room 
answering the children’s questions. 

• Have a phone call with the man. What would 
you say? What would he say? Role play in 
class, or ask a member of the community to 
act the man’s role. 

MAKING COMPARISONS

Use the short film ‘Baboon on the Moon’. 

• How are the two films similar? How are they 
different? Complete a table; support with 
evidence/examples.

• How are the two characters similar/different? 
Split the class to complete a role on the wall 
for the man/baboon. Create character profiles 
for the man/baboon.

• Explore which character is the loneliest. For 
older children, pose this as a statement to be 
discussed/debated: “The baboon is lonelier than 
the man.” Children could debate this, supporting 
their points with evidence from the films. Use 
PEE paragraphs and persuasive techniques.

• What if the man and the baboon were on 
different parts of the moon, but one day (or 
night) they met? Role play their meeting. Write 
their encounter as a play script, considering 
stage directions. Alternatively, write this as a 
narrative. 

• Do you think the baboon wants to stay on 
the moon? Do you think the man wants to 
stay on the moon? What makes these films 
powerful/effective stories?

• How do the film-makers use music for 
impact?

[There is a wide range of planning available 
online for ‘Baboon and the Moon’. Much of 
this could probably be adapted and used 
with ‘The Man on the Moon’.]
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Use the John Lewis ‘Man on the Moon’ 
app to immerse children in the topic. 
You can point the camera at the sky 
to learn facts, or try to reach the 

moon using a range of objects.

http://www.chatstep.com
https://vimeo.com/58445945


WIDER CURRICULUM

• What would it be like to live on the moon? 
Research what it really is like on the moon 
(climate, atmosphere). Design a house for the 
man – what would he need to survive?

• Watch the first moon landing video – why 
are they moving in this way? Recreate the 
moon walk (Armstrong, not Jackson!).

• What do you think he eats? Try some 
astronaut food.

• Who was the first man on the moon? How 
long does it take to get to the moon? 

• What is the man’s view from his hut? What 
does the earth look like from space? Is it 
the same in all places, or at all times of the 
day? How does the moon move around 
the Earth? What is on the dark side of the 
moon? 

• How could we get the man home? Design 
a method of getting him back to Earth. Write 
an explanation of how this works. 

• The girl can’t get her letter to the moon 
– which ways does she try? [Wrapping it 
around an arrow, shooting with a bow; 
turning it into a paper aeroplane]. She 
eventually gets the present to the moon by 
attaching balloons. Design a contraption to 
get the letter, or a gift, to the moon.
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pshe & philosophy

• What does it mean to be alone? Is being 
alone the same as being lonely? Do you 
have to be alone to be lonely? 

• Is it ever good to feel lonely?

• Can everyone feel lonely, or is there a 
certain type of person who may feel this 
way more than others?

• How can you help someone who feels 
lonely? How would you know if they wanted 
help?

• Have you ever felt lonely? Why? What 
changed?

• Paint what lonely feels like. 

• This advert was made with Age UK (a 
charity). What is their mission? What could 
we do to help? Visit or write letters to 
elderly people in your local area. 

book/s & films to 
support or extend 

this topic

Man on the Moon - Simon Bartram
The Way Back Home - Oliver Jeffers
Beegu - Alexis Deacon
How to Catch a Star - Oliver Jeffers
Ladder to the Moon - Maya Soetoro-Ng
The Sea of Tranquility - Mark Haddon & 
Christian Birmingham
La Luna – Pixar short
Up – Disney/Pixar (compare the Man with 
Carl Fredricksen from Up)
WALL-E – Disney/Pixar (compare the Man 
with WALL-E at the beginning of the film)

Find further ideas (questions around the song 
lyrics and more focused questions about the 
film) on Mr Parkinson’s blog.

Sam Daunt
@samdaunt

How have you used ‘Man on the 
Moon’? Tweet us your ideas 

@primedmagazine #manonthemoon
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Visit the John Lewis 
Christmas advert 

webpage for more 
ideas and inspiration.

http://mrparkinsonict.blogspot.co.uk/2015/11/inspiring-reading-and-writing-through.html
http://mrparkinsonict.blogspot.co.uk/2015/11/inspiring-reading-and-writing-through.html
http://mrparkinsonict.blogspot.co.uk/2015/11/inspiring-reading-and-writing-through.html
http://twitter.com/samdaunt
http://twitter.com/primedmagazine
http://www.johnlewis.com/christmas-advert
http://www.johnlewis.com/christmas-advert
http://www.johnlewis.com/christmas-advert
http://www.johnlewis.com/christmas-advert




I HATE PHILOSOPHY. 

A GUIDE TO TEACHING THINKING

At a course, once, a speaker mentioned 
philosophy. The teacher sitting next to me 
turned and muttered conspiratorially, ‘Oh, I 
hate philosophy’. It troubles me to this day. 
How can you hate philosophy? You might as 
well hate movement or atoms. Philosophy is 
the Universe trying to understand itself; it’s 
the very electricity of the human brain. It’s 
THINKING.

Of course, Socrates had to suffer rather worse 
and in the end was made to drink hemlock for 
‘corrupting the youth’. I suspect, however, that 
this modern hate springs more from frustration 
and cynicism than from fear of its power. I 
suspect that it is viewed by some as a dead 
and pointless subject for old, bearded men 
who discuss endlessly impossible questions 
about whether or not they can be sure they 
even exist, while yellowing pages of treatise 
after treatise are shelved in the uppermost 
rooms of a library where only occasionally the 
scuffed footsteps of a librarian disturb the dust 
and silence.

Here are some lesson ideas that might 
challenge the way at least one teacher 
thinks about philosophy. They have been 
designed to follow a slightly different path 
from the ‘class discussion’ model. Often, 
philosophy lessons are used as speaking 
and listening exercises, often as a kind of 
circle-time, and often as a formal discussion 
of a stimulating question. Some teachers and 
pupils have had great success with this, and 
I do not want to replace it but to offer a 
variation. 

The activities below are in two parts: 
stimulus, then contemplation. They begin 
with a practical or visual stimulus for the 
whole class, but then instead of shifting to 
a group discussion, the pupils are offered a 
quiet, contemplative task and encouraged 
to think or chat about what occurs to them. 
As teachers we will have noticed that 
some pupils find it difficult to talk under 
scrutiny, whether it’s sharing an idea with 
the class, taking a role in group discussions, 
or talking about the reasons behind their 
behaviour when upset. A technique used 
by many parents and professionals is to be 
alongside a child as they play with Lego or 
small figures, or while they draw pictures, 
and to see what comes up in conversation 
quite naturally. This is the approach in the 
contemplation stage of each lesson below. 
The pupils are occupied with a practical 
activity linked with the philosophical concept 
introduced in part one, and they are given 
the chance to think and chat with some 
freedom.
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GROUND RULES

It’s worth setting some ground rules so that the conversation does not veer into the territory of 
who is or isn’t invited to whose birthday party, or who is or isn’t going to sign for Manchester 
United:

• The room must have a contemplative atmosphere: not silent, but calm and quiet;
• The pupils are free to chat quietly or be silent as they wish;
• The pupils should not use this time to gossip;
• There are no wrong ideas;
• The teacher will display some questions that pupils can use to prompt thinking.

The teacher can use the time to listen in to their pupils’ thoughts, maybe chat quietly to one 
or two, perhaps even catch up with some marking while listening quietly. It is an excellent 
opportunity to notice your pupils, and to create an atmosphere of deep-thinking within class 
that may well spread to other lessons as time goes on. When the pressure is taken off group 
discussion, you may find that some pupils are far more likely to engage with purposeful 
conversation quite naturally.

The activities are given in the following format:

Title Could be displayed to provoke thought before the lesson has even begun

Stimulus A rich and sensory experience to introduce a concept

Contemplation A variation on the stimulus; gives pupils space to think

Questions Open and interesting questions, requiring thought rather than answers

I have tried to move away from the idea of philosophy as a purely cerebral sport, of the 
model of stimulus, question, discussion. There is plenty of material out there covering that kind 
of lesson, but I think we can offer pupils a vivid physical and sensory experience of quite 
difficult abtstract concepts. The activities here involve different senses and movement, and the 
opportunity for meditative contemplation and conversation. This is not so much about different 
learning styles, but rather about equipping pupils with the physical experience to go along 
with the concepts involved, strengthening and deepening their ways of understanding the 
world.



EXTREMELY LARGE 

AND INCREDIBLY SMALL

Title Extremely Large and Incredibly Small

Stimulus You need: rice, sand, water. Prepare some rice died with food-colouring 
beforehand, so that pupils can use it during the contemplation, without 
staining their clothes.

Allow children to feel the rice in their hands, letting it trickle through their 
fingers. As they each have a turn, discuss how many grains of rice might 
be there. More than 10? More than 100? How about more than 1000? 
Discuss how it feels: can they feel individual grains or just the group of 
them flowing through as they touch. Now try with the sand? How many 
grains of sand are there? Can the children separate out individual grains? 
This time, pupils are very unlikely to have a sensation of individual parts. 
Could there be more than a million grains?

Finally, have pupils plunge their hands into the water, cup it, and drain 
it between their fingers. Discuss how the water is made of tiny particles. 
Some pupils may have an idea of what we mean by atoms, and it may 
be appropriate to discuss the difference between atoms and molecules, 
and why water is also called H20. Is it possible to estimate how many 
molecules of water there are in a handful?

This draws out the opposition: a huge number of tiny objects. There is a 
rich vocabulary around smallness: tiny, miniscule, minute, microscopic, nano-, 
teeny-weeny… Likewise, words for largeness: huge, gigantic, ginormous, 
googolplex, Graham’s Number…

(If there’s a water or sand tray, in the Early Years class, this would be ideal. 
You’ll be surprised just how much older (even Y6) pupils will enjoy playing 
with the water and sand trays.)
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Contemplation Give the pupils a small rectangle of cardboard (5cm x 8cm would be 
fine), and some glue. With pre-died rice grains, pupils make rice-mosaics, 
in which they create patterns using the rice. Have them think about how 
the colours are patterned, and the orientation of the grains of rice. Pupils 
should be encouraged to be as precise as possible. They could use a 
matchstick or pencil-tip to position the grains of rice as precisely as 
possible. Encourage pupils to be inventive with their patterns, and to zone 
in to the task. Some might like a different shape of cardboard, but nothing 
too large as the task then becomes disheartening. 

Questions What’s the largest number you know?
How many atoms do you think are in your body?
If we’re all made from atoms, and so are rocks and stars and clouds, what 
makes us different?
If you got a more and more powerful microscope, would you see smaller 
and smaller objects, or would you eventually reach the smallest possible 
thing?
Is it possible for a whole world to be hidden inside an atom, so small that 
no one has ever seen?
Can you invent new words that mean ‘smaller than teeny’ or ‘bigger than 
humungous’. Why do people invent slag words for these ideas?
Is infinity a number? Can it really be true that numbers never end?
Does zero exist, or is it just nothing?
Do you think the Universe is infinite?

WHY DO THIS LESSON?

Very large numbers are thrown around by politicians, advertisers, football clubs. Having the 
ability to visualise the magnitude of numbers allows you to dig down into those numbers and 
understand what you’re being told, or more importantly to notice what you’re not being told.
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WHY OH WHY 

DID SHE SWALLOW THAT FLY?

Title Why oh why did she swallow that fly?

Stimulus Unless it’s inappropriate for your class, remind the children of the song: 
“There was an old lady who swallowed a fly…”. Older children will enjoy 
the nostalgia of singing the song. It’s really a philosophical essay about 
causality, and this is an interesting concept to explore.

As a physical introduction, give pupils sets of dominoes, and ask them 
to work in groups to set up a domino chain. This requires patience, and a 
resilience to frustration as accidents are inevitable. It is not really suitable 
for contemplative work, as it requires complete focus and attention. Allow 
each group to have a grand “Push-off”.

Discuss the chain of events. The last domino fell because the one before it 
knocked it over. That fell because the one before it fell. And so on.

This is called a ‘causal chain’, or ‘a chain of events’. The language here 
is linked with the etymology of the word ‘because’, and might be an 
interesting discussion point.

We can think about what caused the first domino to fall. You pushed it over. 
What cause that? She said ‘Go’. What caused that? Her mouth made a 
movement and pushed air through her voicebox. What caused that…
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Contemplation The children are going to make paper chains.
There are variations that can move children’s thoughts in different 
directions:

1) On the first strip of paper, children write an event. They make this 
the first link in the chain. On the next strip, they write what caused that 
event, then join it on. On each following strip of paper, they follow the 
chain of events backwards until you get to deeper and deeper causes.
2) On the first strip of paper children write an event. On the next they 
write what that event might cause (going forwards in time), and then on 
the next what that might cause and so on. This is a good activity to help 
children think of consequences.
3) You can vary the type of event: historical (“WWII”, “The Motor Car 
was invented”, “Henry VIII had his wife’s head chopped off”), emotional (“I 
shouted at my brother”, “X didn’t let Y play in their game”) or imaginary 
(“aliens invaded the Earth”, “You find an invisibility cloak”).

This is especially useful at a time of year when you might need decorations 
for the room!

Questions Can a domino choose not to fall over?
What causes our choices?
Can we choose not to behave in a certain way? What makes it difficult to 
choose? What makes it easier?
If someone was calm, and they knew the right thing to do, would they 
always make the right choice?
Why do people ask us to count to ten when we’re angry?
Do animals have the power to choose?
Is a jellyfish’s behaviour caused or chosen? What about a dog?
Can you think of a time when you felt like something was causing you to do 
something?

WHY DO THIS LESSON?

Understanding how one event causes another is the basis of science, of law, of ethics. Being 
able to notice causes and effects gives pupils the opportunity to think about what causes their 
own behaviour and that of others. Down this path lie empathy, tolerance and compassion.
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IT'S NOT FAIR!

Title It’s not fair!

Stimulus Jobs in the hat.
Each child writes their name on a slip of paper. Tell the children that 
tomorrow they will each have to do a job, but they are jobs that the 
children will choose. They are to write the job (perhaps ‘tidy up the 
bookshelf’, or ‘sort out the felt-tips’) on the other side of the slip of paper, 
and put it into an a hat. They will each pick out their job from the hat, so 
there is no way to know if they will be the one to do the job. The pupils 
should think about this carefully. What kind of job will they put in? If they 
put a really difficult job, then they might be the one who actually pulls 
it out of the hat. When the jobs are pulled out of the hat, if it is silly or 
dangerous, then the job will be discarded, and whoever pulled it from the 
hat will get extra playtime, while the person who wrote it will be given a 
very boring task at playtime instead.

How does not knowing who will get the job affect their decision making?
Some political thinkers have used this idea to think of how to design a 
society that is really fair. They imagine that they cannot know whether 
they will be rich, clever, shy or poor, whether they will find learning easy 
or difficult, or whether they will be good at impressing people with their 
confidence. Then, they try to think of what rules they would want to make 
sure that everything was as fair as possible.

Contemplation Using building blocks, or Lego, or by drawing a map, children are going 
to design a town called ‘Utopia’. This is an imagined place in which life is 
really great for everyone, and as fair as it is as possible to be. They should 
design the town not knowing which house they would live in, and should 
try to make it as fair as possible.

Some pupils will be tempted to make impossible designs (like ‘Every house 
has a tap that pours out as much chocolate as they want,’ or ‘Everyone 
has a magic piggy-bank that fills up with £20 notes every morning.’). It 
might be appropriate to disallow this kind of design, and state that the 
town should be theoretically possible.
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Questions Why are some people rich and some people poor?
Is it fair that some people are rich and unhappy?
Does the government try and make laws that are fair for everyone?
What laws are different for children? Is this fair?
Should everyone be allowed to choose their own laws?
Do people just want the best for themselves?
Some people choose to spend their money on things that are bad for 
them. Should we do anything about this?
There are nearly 7 billion people in the world. How fair is life in this country 
compared to the rest of the world?
Are people only kind because it makes them feel good?
What would happen if there weren’t any laws at all? 

WHY DO THIS LESSON?
This thought-experiment is called ‘The veil of ignorance’ and is a way of understanding 
how laws can be designed to be fair, and might lead to a conversation about the different 
challenges that society faces in the pursuit of fairness and justice.

Why teach philosophy?
Why should primary children study philosophy? Does it improve scores in English and Maths? 
Does it prepare them to be model citizens? Might it be a good opportunity to practise 
speaking and listening? Is it, perhaps, interesting?

Philosophy is about taking apart your ideas to see what prejudices lurk inside. None of us are 
free from prejudice, but all of us are free to challenge our own thinking. The physicist Richard 
Feynman said that the business of a scientist is to try as hard as possible to prove himself 
wrong. What is the business of the primary school teacher if not to uncage the minds of his 
pupils?

Article written by Josh Lury, teacher and Senior Leader, 
and author of ‘A Creative Approach to Teaching Calculation’, 

published by Bloomsbury.
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life in special
A LOOK AT THE DAY-TO-DAY OF SPECIAL SCHOOLS

Imagine this – your new class has just seven 
pupils in it, and you have five full time 
teaching assistants. None of your class can 
talk, so it’s pretty quiet in there. Oh, and 
you get to take your class swimming once a 
week, trampolining twice a week, AND you 
get to spend time in a soft play area twice a 
week! Sounds like bliss, right?

Except I didn’t mention the fact that every 
pupil in your class has highly complex 
medical needs as well as physical and 
sensory impairments. Three of them are 
blind, in fact, and one is profoundly deaf. 
Only one of them can walk and even she’s 
a bit wobbly on her feet. Four of them have 
epilepsy so you’re always on the lookout 
for symptoms that mean a seizure might be 
coming. Most of your pupils have moderate 
to severe learning difficulties, and at least 
two of them have profound and multiple 
learning difficulties. And one of them has a 
life limiting condition which means that every 
Friday you wonder whether you’re saying 
goodbye for the weekend or forever. 

Does it still sound like a dream job? 

It might not to you, but it does to me! Since 
January 2015, I have been teaching the 
early years class in a special school. We 
take children aged 2-19, but my class is for 
children in Reception, Year 1 and Year 2. 
Our classes are grouped by ability and age, 
but even so, there are huge variations in 
abilities within each class so differentiation is 
key. I often have to plan four or five different 
activities for each lesson so that each pupil 
can access the learning at an appropriate 
level, and even then I usually end up 
changing the activity minute by minute to suit 
the changing needs of the class. 

Most activities in my class are very sensory. 
Story time is accompanied by props and 
different resources that enable the children 
to experience the story in their own way. 
Maths usually involves a parachute. Literacy 
is focused on developing communication 
through using switches, eye gaze or 
exchanging symbols and pictures. We visit 
a sensory room once a week, where the 
children are able to experience colour and 
sound on a large scale. I’ve had training 
from our Qualified Teacher of the Visually 
Impaired so that I can support my pupils 
in the dark room, to work on developing 
their visual skills, and I’ve also had training 
in implementing rebound therapy, which 
for my class means helping them develop 
an awareness of their bodies using a 
trampoline. There’s a lot to remember, and 
we have targets for everything.
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When you work in a special school, you 
have to get used to interruptions, which is 
the hardest thing I’ve learnt since joining 
the school. Not an hour goes by without 
some kind of interruption, whether that 
is from a visiting professional, one of our 
own therapists, or a pupil having a seizure 
and needing medical attention, or another 
child needing feeding because of a new 
diet they’re on. So the day can be quite 
stop-starty, but you get used to it. We 
have two nurses and several healthcare 
assistants based in school full time, as well 
as an outreach team who are specialists in 
manual handling, speech and language, 
and physical development. We also have an 
in-house physiotherapy team who see each 
child regularly. It’s great to have everyone 
in one place, but it does mean that the 
class diary is always full with visitors and 
appointments. 

As well as keeping on top of all the various 
visitors, I also have that team of five teaching 
assistants that I need to manage. Depending 
on your team and your own personality this 
could be a doddle or really bloody difficult. 
I’ve been lucky so far – all my TAs seem to 
be on the same wavelength about putting 
the children first, and they’re all great at 
getting stuck in with play, but there are still 
the odd sticking points. In a special school 
you get a real mix of reasons why people go 
into the job – maybe they believe all children 
deserve a quality education, maybe their 
priority is providing respectful and dignified 
care, or maybe they themselves have a child 
with additional needs and feel they have a 
lot to offer other children. Those priorities will 
affect how a person performs any given role 
– I’ve known some TAs to take 40 minutes 

to change a child’s pad in the bathroom 
when it could take 5 minutes, but they were 
making they effort to involve the child and 
keep it a stress free situation, so you can’t 
really tell them off for taking a long time… 
Except sometimes you’re thinking, ‘Come on, 
we’ve got other things to do before that next 
appointment/visit/assembly!’

Paperwork wise, I seem to have a lot 
less than my mainstream colleagues, but 
I probably have to fill in three times the 
amount of forms that they do. There are 
certain times of year when the paperwork 
suddenly mounts up, like when annual 
reviews are due, or report time. I don’t have 
any marking, although we do carry out 
a lot of observations of the children each 
day to keep a record of their progress, and 
this all has to be uploaded to our online 
tracker. I also go to a lot of meetings. A LOT 
of meetings. Looking at my diary for the 
next two weeks I have two Child in Need 
meetings, three EHC review meetings, and 
a CAF meeting. Each of those meetings will 
last up to two hours, which means I won’t 
be spending much time in class. But it does 
mean I get to spend valuable time with the 
parents of my pupils, which is a rarity as all 
but one of my class travel to school by bus 
each day, meaning we don’t have the same 
daily contact as in mainstream.



Looking back over everything I’ve written, it 
looks like my days are long and busy, which 
they are. But they are also full of laughter, 
amazement and cheering as we celebrate 
each little step of progress. One of my pupils 
said ‘On’ today in the dark room for the 
first time ever, and yesterday another child 
rolled over onto his tummy without any help. 
Someone else took my hand and pulled 
me to the door to tell me she wanted to go 
outside. And my favourite – this morning a 
child smiled and then laughed at my singing 
during our communication group (he was 
probably trying to get me to stop to be 
honest!). 

We laugh at poo jokes, we run over our feet 
with wheelchairs, and our hands constantly 
smell of antibacterial spray, but life in a 
special school is bloody awesome, and I 
wouldn’t change it for the world. You should 
give it a go sometime - you might find you 
like it.

Rosie Greaves

What i love

about my job

Working in a fantastic team that all 
have the same driving factor... making a 
difference. I literally LOVE going to work 
each day.

- Keira Perring

How quickly the working day goes! When 
I tried office work during a travelling 
break, I realised just how slowly time could 
go. The only clock-watching I do when 
I’m teaching is making sure I don’t miss 
assembly, play time and home time!

- Emma Davies

Feeling proud of my kids every day!
- Jo Fitzgerald

Never having to grow up! Keeps me young 
at heart - not bad after 23 years in the 
profession! And the kids teach me not to 
be afraid to try new things and go out of 
my comfort zone too... Just like we ask 
them to. I love my job!

- Tracey West

Shaping children’s futures and creating 
positive childhood memories. I love hearing 
from ex-pupils, seeing where they are now 
and what they have achieved. And I love 
hearing them reminisce about their time in 
my class. Priceless. 

- Rachael Howe

Being a constant person in their life that 
they can depend on. I feel very lucky to 
make a difference to so many lives.

- Rebecca Dennis
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The golden rule of teaching
THE IMPORTANCE OF ENGAGEMENT

Today, this tweet popped up on my timeline:

Student engagement is NEVER, EVER 
achieved with a disengaged teacher. 
#RealTalk #AreYOUEngaging #edchat 
#edbeat pic.twitter.com/s6MMmK6JKc

— Kara Welty (@kara_welty) 
October 17, 2015

It really got me thinking about teachers and 
the approach they take to the topics they 
teach in class. On all my INSET and training, I 
try to inspire teachers to find their purpose

for using technology. Looking at the why, 
when and how to use technology to 
transform learning in the classroom. No 
matter how much training a teacher receives, 
unless they truly believe in the purpose of 
technology it will never have any impact. This 
was a point raised in @ICTEvangelist’s latest 
blog post. My main purpose is always to try 
and enhance learning and inspire children 
with their reading, writing and arithmetic. I 
use technology when it enhances learning 
because I see first hand how it enhances my 
learning as a teacher.
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I often discuss my Nana on my training as 
the perfect example. Up to a couple of 
years ago, she had never really embraced 
technology: she had a mobile but never 
used it. Last Christmas she was given an 
iPad. Once she was shown that through the 
iPad she could use facebook and therefore, 
keep in touch with her grandchildren and 
great-grandchildren living in Gibraltar, she 
found her purpose. So without any real help 
or guidance she self-taught herself how to 
use the technology. I often say if my 82 year 
old Nan can do this, every teacher can also 
learn to use the technology, they just need 
to find their purpose. Once my Nan was 
confident, she was quickly involved in our 
World War 2 topic as we used facetime and 
interviewed her and my Grandad as they 
were both evacuated in the war. You can 
read more about this here. 

This isn’t an issue that it strictly linked to 
technology. We all know the best teachers 
don’t need to use any technology to have 
a class of children hanging onto their every 
word. Some of the best teachers will use 
tech with purpose to enhance learning but 
all too often teachers can find themselves 
teaching topics that they have no interest or 
passion for.

There is a fantastic Ted talk by Andrew 
Stanton, a director at Pixar, all about the 
rules of Storytelling. This talk heavily influences 
the conference I lead with John Murray!

(Please be aware there is some 
inappropriate language at the beginning)

In the video he states the following Golden 
Rule of Storytelling -

This has now become my Golden Rule of 
Teaching - 

MAKE 

THEM 

CARE!
41

http://davyhulmeyear3.primaryblogger.co.uk/year-3/facetiming-nan-about-being-evacuee/
http://davyhulmeyear3.primaryblogger.co.uk/year-3/facetiming-nan-about-being-evacuee/
http://mrparkinsonict.blogspot.co.uk/p/improving-reading-and-writing-through.html
http://mrparkinsonict.blogspot.co.uk/p/improving-reading-and-writing-through.html
https://www.ted.com/talks/andrew_stanton_the_clues_to_a_great_story%3Flanguage%3Den


This is where I feel the government get it 
wrong with things like SPAG. No child will 
ever care about SPAG on its own or in a 
test. When children are truly engaged in 
their writing, that’s when they will want to 
use SPAG correcttly because that is when it 
matters and they care!

I try as much as possible, especially with 
writing, to be as heavily led by the children 
as possible. I find that children tend to write 
and write well when they are interested in 
the topic. I was a child once and was exactly 
the same as my stepson. He isn’t a bad 
writer but only tends to write well when 
he is interested in the topic. That is why I 
have developed the Camouflage Learning 
approach in class. I know it seems a long 
time until Christmas, but all my own children 
want to do is read stories about Christmas. 
Why not then have the class read as ‘A 
Christmas Carol’ and start this from next 
week? If it is something the children are 
interested in and excited about, surely they 
will be more willing to write about it!

Everything I write as an adult is based on 
what I am interested in and care about. 
I have facebook and Whatsapp groups 
with my mates where we discuss football, 
upcoming films and other things we like. My 
wife is the same with her friends, however 
the topics are very different. When would 
we, as adults, ever write about something 
we don’t care about? 

What we sometimes fail to realise is just how 
much our students care and look up to us as 
teachers and therefore, can be influenced 
and interested in something we show a 
passion for. How often, as a teacher, do 
you use your interests as a focus in class? 
What stories and books had you gripped 
when you were young? Do you use these? 
It may seem silly but I find lots of teachers 
don’t put enough of their personality into the 
classroom.

Having worked in and with a number of 
big schools (2+ form entry,) a lot tend to do 
joint planning - one does English, the other 
does maths. I can understand and see the 
logic with this. With certain subjects I think 
this can work well as there isn’t as much 
freedom with the curriculum (maths and 
science for example,) however, with English 
and if your school has a topic approach, 
this can sometimes be tricky and lead to a 
disengaged teacher and a disengaged 
class.
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If one teacher picks the English focus, they 
will probably do that based on their own 
personal interest. The parallel teacher may 
have no interest in that focus at all and 
therefore will probably not teach it with any 
real belief, passion or enthusiasm. I think 
teachers should plan the objectives that 
need covering together, however, look at 
different ways to apply those objectives in 
topics the teachers are themselves engaged 
with. This starts at the top too, SLT trusting 
the staff to run with topics the teachers are 
enthused with.

It works! You only have to look at the work 
someone like Mat Sullivan (@InspiredMind5) 
gets from his class when he uses comics as 
a stimulus. Why? Because he loves comics! 
With every lesson he teaches his enthusiasm 
and passion for comics becomes contagious 
with the children. Read his blog for examples 
of this. I once worked with a teacher who 
just loved Blue Whales. He would use it as 
a stimulus in class and his love just carried 
through and the children would always 
create amazing pieces of writing! When 
I think back to the Blackfish project we 
did in class as an example, when I initially 
discussed the film the children could sense 
how passionatly I felt about the issue and 
this got them hooked and wanting to know 
more!

Just last week, I was talking to a Year 3 class 
about Back to the Future and telling them 
how much I loved the film! Most went home 
and watched it! This led to use producing 
some fantastic topic front covers for our 
Ancient Egypt topic we will be starting next 
half term.

Every teacher will have strengths in different 
areas, some will be great with PE; others 
may be very creative with art. I am not 
saying we then don’t teach the subjects 
we’re not particularly passionate about. 
What I am saying is, wherever possible, look 
at ways in which you can use your interests 
and passions to inspire the children in your 
class. I can’t guarantee every child will be 
engaged, but the chances are you will 
have more success if they can feed off your 
enthusiasm. So during this half term, look at 
what your topics are in English and consider 
whether this is something you are engaged 
with, if not, find something you are, use that 
instead and hopefully the children will follow 
suit!

Mr Parkinson
@ICT_MrP
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connecting with parents & governors
SOME PRACTICAL IDEAS

Every teacher of a class should make the 
effort to make contact with parents to build 
relationships. Obvious ways of doing this 
are a phone call home or a quick chat on 
the yard before or after school. However, 
there are more substantial ways of initiating 
a connection with parents that hopefully will 
lead to positive relationships.

One idea is to hold a tea and toast morning. 
This could take place for half an hour before 
school starts. All the staff gather and parents 
are invited to come and meet their child’s  
teacher. 

I think this is a great way to engage with 
the parents, able to address any worries or 
provide any information they need to about 
their child. More than that, though, is the 
fact that parents and teachers can just build 
a positive relationship in a non-threatening 
environment. It has been particularly useful 
for my wife as she started at the school this 
September, so it was a chance for her to 
meet parents for the first time. It was also a 
chance for the parents to put a face to the 
name of their new Deputy Head!

Bryn Goodman
@bryngoodman

A second idea, which I came across almost 
by accident, was The Schools Fantasy 
Football League. This is a free to enter 
competition. At our school, we set up a 
league in the name of the school and invited 
parents and children to enter teams. 
There was a ‘Manager of The Month’ 
certificate and trophy, which was presented 
in assembly and then taken home. There was 
also a prize at the end of the season for the 
top manager.

In terms of governors, in order to get them 
more involved in the progress of the school, 
we set up an ‘Achievement Committee’. 
This involved some of the school governors 
and key subject leaders in the school plus 
the SENCO. The focus of the meetings was 
around how the children were progressing. 
This involved analyzing data, discussing the 
impact of interventions etc. There were also 
discussions about what could be done next 
in each of the core subjects to maintain or 
improve progress rates. 

At first, as a Literacy Coordinator, I found 
the meeting a little intimidating as it felt a bit 
like a grilling. However, as the discussions 
developed and as the governors began to 
realise all the hard work that was being put 
in by the staff, the mood changed. It became 
much more collaborative. I left the meetings 
feeling like we were working in strong 
partnership with the governors and that 
we had their full support. I am sure they left 
feeling much more informed about what was 
happening in the school on a daily basis.
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Do your students suffer from ill-punctuated 
sentences? Do you struggle to get your 
students to multiply by ten? Are you plagued 
with extended writing that meanders on 
with nary a trace of paragraphing?

Then you need EduBotch. EduBotch is a 
clinically-formulated, FDA-approved method 
of tossing your students (like a learning 
caber) over a threshold of superficial 
understanding with minimal effort and 
maximal effectiveness. Developed in a 
learning laboratory (in Chingford) by the 
esteemed Dr Hans Bass (pioneer of 
Bumology and Despicable Grammar), 
EduBotch is proven to eliminate unsatisfactory 
progress and rapidly synthesize 
comprehension of even the most complex 
mathematical and linguistic concepts.

If your students’ writing is still caught in 
a William Burroughs-esque, stream of 
consciousness fug, simply tell them that 
‘a comma is a pause for breath’. With 
this simple formulation, your students will 
graduate from Beatnik Surrealist to Daily 
Mail columnist in no time at all. Watch them 
merrily sprinkle commas all over their work 
like syntactical hundreds and thousands.*

If 10 x 10 sends your students into paroxysms 
of chilled dread, just tell them that ‘adding 
a zero’ will quickly get them over the 
finishing line. Before you can say ‘thanks a 
bunch, prior teacher’, you’ll have students 
merrily adding zeros to numbers, words and 
anything that can be pinned down for time 
enough to add a zero to it.** In no time at 
all, your classes will be teeming with tiny 
Chancellors of the Exchequer.

If your students write long stretches of text 
with no paragraphing, simply tell them that 
‘a paragraph should have six lines’. Then 
sit back, crack open a can of lager, and 
watch them produce reams of arbitrarily-
demarcated text.***

With EduBotch, you need never worry about 
your students’ academic progress again. 
Just toss EduBotch, like a learning grenade, 
into your school’s curriculum, and watch the 
colleagues that will be teaching your classes 
next year run for cover. Rome wasn’t built 
in a day, but with EduBotch, if you squint 
your eyes and observe your students from a 
great distance whilst driving past them in a 
powerful automobile, they’ll kind of look a bit 
like Rome IN ONE DAY!
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EduBotch: why cultivate a deep 
understanding, when you can shortcut your 
students into a cul-de-sac of microwavable 
misconception?

Try EduBotch today with our no-obligation, 
easy-cancel one year subscription. See 
instant results, worry-free for one year, or 
your money back.**** Now comes with a free 
tote bag emblazoned with the words: ‘It 
wasn’t me what taught them that.’

DISCLAIMER:

* ’Commas as a pause for breath’ is not 
recommended for asthma sufferers or 
anyone who intermittently breathes whilst 
speaking.

** ’Adding a zero’ is not suitable for any 
numbers with decimal points, and should not 
be applied over cracked or blistery skin.

*** ’6-line paragraphed text’ is best enjoyed 
beyond a legible distance.

**** EduBotch is not to be administered to 
children. May result in irate colleagues 
the following year. In the event of any 
adverse effects (such as overly self-assured 
but suddenly bewildered students), rinse 
everyone concerned with distractive 
comments like, ‘Ooh, they never did that 
with me,’ and back out of the staffroom, 
smiling confidently.

@whatonomy
A teacher/blogger on Primary & English

Would you like to write 
for a future issue of 

        
         ?   

Email 
primedmagazine@gmail.com 

with your ideas for an article 
and we’ll get back to you. 

Follow us on Twitter 
@primedmagazine for updates 

and deadlines.

Attention 

talented 

person!
(yes, you!)!
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